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COLLABORATING 
TO DEVELOP THE 
WORKFORCE

The students 
involved in the 
project received 
a valuable 
opportunity 
to apply their 
theoretical 
and practical 
knowledge 
within a real-
world setting; 
they developed 
their digital skills 
across various 
software and 
platforms; they 
broadened their 
cultural awareness 
through active 
engagement and 
collaboration with 
peers from another 
country; they 
developed their 
leadership and 
communication 
skills; and 
they worked 
eff ectively as part 
of a wider team, 
collaborating 
with a range of 
stakeholders both 
within the UK and 
South Africa. 

In 2021, as Chief Executive of the Bambisanani 
Partnership, I met with Dr Thobile Sifunda, 
Head of the KwaZulu-Natal Department of 
Sport and Recreation, to discuss a range of 

potential collaborations. We agreed that some joint 
training of physical education teachers and sports 
coaches in both the UK and South Africa could 
have enormous potential benefi ts for all concerned 
and should be explored. As a result, Leeds Trinity 
University, a key Bambisanani partner, contacted 
representatives from the Department for Education 
and the Department of Sport and Recreation in 
KwaZulu-Natal. What emerged, in a time of Covid 
restrictions and lockdowns, was the idea to link 
both lecturers and students within a digital space 
in order to ‘work together and learn together’ in 
the true spirit of the Bambisanani Partnership. At 
the time, students at Leeds Trinity University were 
unable to undertake professional work placements 
within their chosen occupational fi elds so the 
alternative possibility of digital placements was 
discussed and developed.

More specifi cally, digital placement provided 
second-year Leeds Trinity University students, 
across a range of degree programmes, with the 
opportunity to use their theoretical knowledge of 
physical education and sport to develop teaching 
and coaching resources for use in South Africa, 
under the supervision of Sheila King, Dr Chris 
Rowley and Dr Nicola Arjomandkhah. The students 
worked in collaboration with their South African 
peers, who were also on placements from a range 
of technical and vocational education and training 
(TVET) colleges within the KwaZulu-Natal region, 
to design and produce resources which aligned 
with the South African curriculum. In keeping 
with the collaborative nature of the Bambisanani 
Partnership, the placement offi  cially launched with 
a virtual meeting between the fi ve Leeds Trinity 
University students and their peers in South Africa, 
and they were joined by the aforementioned staff  
from Leeds Trinity University and Mr Mduduzi 
Madlala, the project leader and key contact within 
South Africa. Following this initial exchange of ideas, 
questions and information, sub-groups were set up 
for the remainder of the project, led by at least one 
student from both countries. This enabled continued 
communication and collaboration for the duration 
of the project, as the students sought to establish 
specifi c project aims and monitor subsequent 
progress towards these objectives. 

The project provided a range of benefi ts to the 
development of the physical education and 
sports coaching workforce in both countries. 
The students involved in the project received a 
valuable opportunity to apply their theoretical and 
practical knowledge within a real-world setting; 
they developed their digital skills across various 
software and platforms; they broadened their 
cultural awareness through active engagement and 
collaboration with peers from another country; they 
developed their leadership and communication 
skills; and they worked eff ectively as part of a wider 
team, collaborating with a range of stakeholders 
both within the UK and South Africa. They were very 
positive about the initiative: 

“I loved meeting new people during this 
placement. One of the most challenging 
aspects was communicating with the South 
African students over WhatsApp and working 
on through despite the poor-quality reception 
via video connection. What I’ve learnt during 
this placement is to always be proactive and 
make things happen”. 

Nathaniel Wilson-Fleming, second year Sports 
Coaching student at Leeds Trinity University

“My experience for this South African 
placement was fi lled with many challenges and 
rewards. I started the process feeling quite 
unsure but excited about the work I would be 
involved in. Working with new people as well 
as people abroad in a collaborative project 
was very appealing. A challenge throughout 
the experience was communication with our 
South African colleagues as both sides were 
working with diff erent internet access. This 
made fi nding out exactly what was expected 
more diffi  cult; however this was all solved in the 
end. One thing I really enjoyed was asking our 
colleagues about their experiences and getting 
to know them better. This allowed me to see 
the bigger picture and how the work that we 
would be doing would impact the community. 
This made the experience a lot more impactful 
and rewarding. Overall, I found the experience 
to be very fulfi lling and worthwhile and I am very 
thankful for it.” 

Eilish McGovern, second year Exercise, Health 
and Nutrition at Leeds Trinity University
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The past year has been a monumental 
challenge for us all and, as mentioned in 
the spring edition of Physical Education 
Matters, the sector has excelled in placing 

physical education, sport and physical activity at 
the heart of recovery.  Within the Association for 
Physical Education (afPE), our focus has been 
on ensuring that the workforce has appropriate 
resources, advice and guidance to support a 
strategy that ensures physical education, sport 
and physical activity are central to the life of every 
school. We cannot emphasise enough that priority 
must be given to the physical, emotional, social 
and cognitive development of all children and 
young people. We know parents prioritise this, 
and senior leaders do care about it, but often 
external pressures present a challenge in enabling 
it. As educationists, we know that strategy without 
execution can just be hallucination. Therefore, we 
must ensure that implementation of innovative and 
creative ideas to overcome those challenges helps 
us to achieve the best outcomes for children and 
young people.

Defi ning a generation is diffi  cult but the seismic 
changes that have occurred over the past 15 
months have resulted in new terms such as the ‘lost 
generation’ or, as Catherine E. Shoichet described 
in her article Meet Gen C1, the ‘Covid generation’. 
As far back as 19632, American sociologist Howard 
Becker theorised that our behaviour is defi ned in 
terms of the labels that society attaches to us and 
how others perceive us. A closely related concept 
to this labelling theory is that of the self-fulfi lling 
prophecy: where an individual accepts their label 
and the label becomes true in practice. Therefore, 
we must focus on positive not negative labels if we 
are to label this generation of children and young 
people at all. While some children and young 
people have experienced challenges and suff ered 
setbacks, there are many who have managed the 
eff ects of the pandemic incredibly well. They have 
shown resilience, creativity and empathy – to name 
just a few positive characteristics – in responding to 
and overcoming the challenges of Covid-19. In that 
respect, we should consider them to be unique. Let 
us celebrate the eff orts of the workforce, parents 
and the young people themselves, together with the 
diff erent skills and the knowledge they have gained, 

rather than focusing solely on what has been lost or 
the need to catch up. We need to start from where 
children and young people are – not where we think 
they ought to have been without a global pandemic 
– relying on teachers’ professional judgements 
about their needs and avoiding burdening them with 
additional tests.

To support this, afPE will continue to advocate 
that physical education, sport and physical activity  
should be at the heart of school life, ensuring that 
the workforce is highly skilled and supported by 
relevant and high-quality professional development. 
In turn, senior leaders must prioritise the wellbeing 
and professional needs of the workforce by 
allocating time and resources to its ongoing 
support. The workforce is the bedrock of education, 
as articulated by Sidney Hook: 

“Everyone who remembers his own education 
remembers teachers, not methods and 
techniques. The teacher is the heart of the 
educational system.” 

In enabling our children and young people to 
emerge positively from this past year, they too are 
unique. ■

While some 
children 
and young 
people have 
experienced 
challenges 
and suff ered 
setbacks, 
there are 
many who 
have managed 
the eff ects of 
the pandemic 
incredibly 
well. They 
have shown 
resilience, 
creativity and 
empathy – to 
name just a 
few positive 
characteristics –
in responding to
and overcoming 
the challenges 
of Covid-19.

Sue Wilkinson 

Sue Wilkinson is Chief Executive Offi  cer of 
the Association for Physical Education.  

1 https://edition.cnn.com/2021/03/11/us/covid-generation-gen-c/
index.html

2  Becker, H.S. (1963) Outsiders: Studies in the Sociology of 
Deviance. The Free Press, New York.

afPE Task Force to come...
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“I have gained so much more knowledge 
and experience through this collaboration, 
particularly in the session planning for soccer 
teamwork. I would be very happy indeed to 
continue interacting with the students in the 
UK.”

Mbongeni Masinyane, a qualifi ed graduate in 
Coaching Science from Esayidi TVET College in 
KwaZulu-Natal 

There are also long-term benefi ts for the 
institutions involved in the project. Mduduzi 
Madlala, from the KwaZulu-Natal Department 
of Higher Education, refl ected that the eff ective 
delivery of this digital placement project has led to 
further exciting developments for the universities 
and the Bambisanani Partnership. For example, 
the University of Technology (DUT) in Kwa-Zulu 
Natal has begun to collaborate with both Leeds 
Trinity University and the TVET colleges in the 
implementation of the programme. Meetings 
between staff  have also identifi ed and discussed 
the potential for future information exchange and 
skills transfer between students and lecturers, 
with direct university to university links taking 
the project to a new level. Mr Shozi, Project 
Manager for DUT, is keen to share resources, 
develop joint study modules and involve local 
schools as well as the TVET colleges. Similarly, 
Dr Chris Rowley, Senior Lecturer for Sports 
Psychology at Leeds Trinity University, recognises 

the potential for further internationalising their 
physical education and sports coaching curricula. 
Although the digital placements were initially seen 
as a way to compensate for the absence of the 
international volunteering visits that Leeds Trinity 
students usually take as part of their Bambisanani 
work, they now off er a way to facilitate further 
collaboration and cultural exchange.

Huge praise must go to everyone involved in what 
was eff ectively a pilot of a completely new area of 
collaboration for us all. New contacts have been 
made, new relationships developed and new ways 
of working identifi ed. The UK students learned 
from the strengths of the South African students 
and the South African students learned from the 
strengths of the UK students. This is precisely 
what the Bambisanani Partnership is about. There 
is clearly a desire from both sides to take this 
further and I look forward to seeing the digital work 
develop.

For more information about the Bambisanani 
Partnership, visit www.bambisananipartnership.org ■

David Geldart

David Geldart is the Founder and Chief 
Executive Offi  cer of the Bambisanani 
Partnership. 

Huge praise 
must go to 
everyone 
involved in 
what was 
eff ectively 
a pilot of a 
completely 
new area of 
collaboration 
for us all. 
New contacts 
have been 
made, new 
relationships 
developed 
and new 
ways of 
working 
identifi ed.


